
 
 

 

 

 
 

Knowledge Rich Curriculum Plan  
Year 10: Language Paper 2, Spring 1 

 

 
 

 



 
Lesson/Learning 
Sequence  
 
 

Intended Knowledge: 
Students will know that… 

Tiered Vocabulary  Prior Knowledge: 
In order to know this 
students, need to 
already know that… 

Written link the wider 
curriculum  

Assessment  

Paper One- Lesson 
One 

Students will know that Paper One consists of a fiction reading and writing section. 
Students will know that Question 2 Paper One is always a language question. 
Students will know that to approach Q2 they need to: Read the specified lines. 
 
How does the writer use language here to describe the garden? 
You could include the writer’s choice of: 
• words and phrases 
• language features and techniques 
• sentence forms. 
[8 marks]. 
 
Rosie had made a quick check of the unfamiliar garden before letting the children go out to play. The 
bottom half of the garden was an overgrown mess, a muddle of trees and shrubs. An ancient mulberry tree 
stood at the centre. Its massive twisted branches drooped to the ground in places, its knuckles in the earth 
like a gigantic malformed hand. The wintry sun hung low in the sky and the gnarled growth threw long 
twisted shadows across the undergrowth within its cage. The trunk of the tree was snarled with the tangled 
ivy that grew up through the broken bricks and chunks of cement, choking it. The path that led down 
towards the fence at the bottom, which marked the garden off from an orchard beyond, disappeared into a 
mass of nettles and brambles before it reached the padlocked door. 
 
The writer describes the garden as chaotic, eerie and untamed. 
 
In the opening, the writer at once conveys the chaotic nature of the garden. This is clear as they begin by 
describing it as an ‘overgrown mess, a muddle of trees and shrubs.’ The word ‘overgrown’ immediately 
encapsulates a sense that the garden is unstructured and in a state of disorder. It could perhaps suggest 
that the garden has been abandoned or simply unloved. This, coupled with the verb ‘muddle’, clearly 
conveys a sense of chaos and suggests to the reader that the space would be an unkempt mess. 
 
Students will know: 

• that opening with a triple thesis statement can support the structure of their answer 
• that they must use academic language in their response 
• that they need to select a minimum of three quotations 
• that they need to embed quotations into their response 
• that they need to identify specific language devices 
• that they need to consider the writer’s intention 
• that they need to consider the impact on the reader 

 
Students will know how to use the following academic language: 
Certainly … 
Perhaps … 
Powerfully … 
Emphatically … 
Convincingly … 
Without doubt …. 

Malformed- 
abnormally formed or 
misshapen 
 
Gnarled- knobbly, 
rough, and twisted, 
especially with age 
 
Snarled- to 
communicate angrily 
or aggressively 
 

1. Imagery is when a 
writer uses words to 
enable a reader to 
picture something in 
their minds. 
2.A simile is using like 
or as to compare. 
3.An adjective is a 
describing word. 
4.The effect of 
alliteration is that it 
heightens the 
intended tone. 
5.The connotations of 
the colour red could 
be love or romance 
but equally danger or 
murder. 

Students will have analysed 
language in KS3. 
They will have studied texts 
where they will have 
considered the writers’ 
choices and the impact of 
those choices on the reader.  
 

 



 
Lesson/Learning 
Sequence  
 
 

Intended Knowledge: 
Students will know that… 

Tiered Vocabulary  Prior Knowledge: 
In order to know this 
students, need to 
already know that… 

Written link the wider 
curriculum  

Assessment  

Indeed …. 
The writer successfully … 
The writer cleverly … 
The writer skilfully … 
The writer carefully … 
The writer crafts …. 
The writer powerfully ….. 
 
Conditions in 19th century factories were… harsh, dirty and dangerous. 
It was not uncommon to hear reports of… people being injured or even killed when working in factories, 
chimneys or mines. 
Due to the lack of laws protecting the right to education, employees were often… children; who by today’s 
standards would have been at school but instead were working long hours doing back-breaking work. 
 

Paper One- Lesson 
Two 

Students will know that to approach Q1 they need to:  
• Read the specified lines. 
• Select four things that answer the question 
• Highlight the information needed to answer the question 
• Use the sentence stem: We learn that… 

 
Students will attempt their own response to Q2 using the word eerie and untamed. 
 
For example:  
 
Next in the extract, the writer conveys how eerie the garden is through the use of_____  
Following on, the writer creates __________ through…  
Then the writer quickly establishes an eerie feeling in their depiction of_____  
The clever use of____ by (writer) is evident throughout / at the start / in the latter half…  
The writer choses to_____ through the use of ____  
  
(Writer) writes that ‘…’  The clever use of____ shows  
For example, in line X we’re told that ‘…’  This clearly establishes…  
Notably, in line X, (writer) states ’…’  (Writer) achieves_____  
For example,   The use of _____ here is intentional;   
 
Here, (writer)  is arguably trying to make the reader…  
The inclusion of ____is a clear attempt by (writer)  to…  
One could interpret this as an attempt by (writer) to…  
Such language is indicative of (Writer’s) clear efforts to…  
(Writer) is ensuring the reader … 
 
 
The writer does not give the reader the name of ‘the stranger child’. This could be because… they want to 
create a sense of mystery and leave the reader feeling unsure if this child is real or not. 
 

Eerie- strange and 
frightening. 
 
Untamed- wild and 
uncontrolled. 

Students will know 
how to approach Q2 
and the academic 
language required in 
their response. 
 
Students will know 
how to look for 
possible meaning. 
 
Students will know 
what inference is. 
 
Students will know 
about the Victorians 
and their interest in 
death. 

Students will have studied 
Gothic conventions at KS3 
and will be revisiting them at 
KS4 in their English literature 
lessons. 

 



 
Lesson/Learning 
Sequence  
 
 

Intended Knowledge: 
Students will know that… 

Tiered Vocabulary  Prior Knowledge: 
In order to know this 
students, need to 
already know that… 

Written link the wider 
curriculum  

Assessment  

If ‘the stranger child’ is a spirit then we could infer that… somebody has died in the house that Rosie and 
the family are occupying. It could suggest that they are in danger or perhaps that the spirit needs her help. 
 
Although the text was written in 2015, we know that Victorian readers would have enjoyed the mention of 
a ghostly figure because… the Victorians were fervently interested in death and what happens to a person 
after death. Gothic literature and ghost stories were incredibly popular as was research into life after death 
and the possibility of returning from death.  

Paper One- Lesson 
Three 

How does the writer use language here to describe Rosabel’s bus journey home?  
You could include the writer’s choice of:  
• words and phrases  
• language features and techniques  
• sentence forms.  
 
[8 marks]  
 
 
Rosabel looked out of the windows; the street was blurred and misty, but light striking on the panes turned 
their dullness to opal and silver, and the jewellers' shops seen through this were fairy palaces. Her feet were 
horribly wet, and she knew the bottom of her skirt and petticoat would be coated with black, greasy mud. 
There was a sickening smell of warm humanity – it seemed to be oozing out of everybody in the bus – and 
everybody had the same expression, sitting so still, staring in front of them. Rosabel stirred suddenly and 
unfastened the two top buttons of her coat… she felt almost stifled. Through her half-closed eyes, the whole 
row of people on the opposite seat seemed to resolve into one meaningless, staring face. 
 
Students will know that using a range of high-level academic language, they will construct a better response. 
Students will recognise which quotations are more judicious and why. 
Students will know how to self-assess and refine their writing. 
 
The writer makes Rosabel’s social class unmistakeably clear by… placing her character as a lone woman on a 
bus. This would be unthinkable for an upper-class person. This coupled with the description of her clothing 
leaves us without doubt that she is a proletarian, or member of the working class. 
The writer indicates that the story is set in the 19th Century by including… a description of and skirt and 
petticoat and the mention of a bus which when coupled together allows us to deduce the aforementioned 
time period. 
In the extract, Rosabel seems to feel faint. This might be because… it is warm and busy on the bus. 
Alternatively, we know she has finished her shift so that might have been long and tiring as work often was 
at that time. Finally, it could be that given her social class, she was malnourished or underfed.  

Opal: A pearly white 
gemstone that changes 
colour in the light. 
 
Petticoat: loose 
undergarment hanging 
from the shoulders or 
the waist, worn under 
a skirt or dress. 
 
 

1. The effect of 
sibilance is… that it 
heightens the 
intended tone. It can 
be used to create a 
hissing sound that 
might suggest warning 
or be likened to a 
snake. 
2. The effect of animal 
imagery is… it likens 
something or 
someone to a familiar 
animal and highlights 
common attributes. 
3. The connotations of 
the colour gold could 
be… wealth or royalty.  
 
 
Students will know 
how to approach Q2 
and the academic 
language required in 
their response. 
 

  



 
Lesson/Learning 
Sequence  
 
 

Intended Knowledge: 
Students will know that… 

Tiered Vocabulary  Prior Knowledge: 
In order to know this 
students, need to 
already know that… 

Written link the wider 
curriculum  

Assessment  

Paper One- Lesson 
Four 

 
1. We learn that Rosabel… bought some violets. 
2. We learn that Rosabel… hadn’t eaten enough. 
3. We learn that Rosabel… boarded a bus. 
4. We learn that Rosabel… works at a hat shop 
And other credit worthy answers. 
 
Rosabel looked out of the windows; the street was blurred and misty, but light striking on the panes turned 
their dullness to opal and silver, and the jewellers' shops seen through this were fairy palaces. Her feet were 
horribly wet, and she knew the bottom of her skirt and petticoat would be coated with black, greasy mud. 
There was a sickening smell of warm humanity – it seemed to be oozing out of everybody in the bus – and 
everybody had the same expression, sitting so still, staring in front of them. Rosabel stirred suddenly and 
unfastened the two top buttons of her coat… she felt almost stifled. Through her half-closed eyes, the whole 
row of people on the opposite seat seemed to resolve into one meaningless, staring face. 
 
 
The writer undoubtedly makes Rosabel’s journey seem uncomfortable, disorientating and ultimately, 
physically overwhelming. 
 
The writer cleverly introduces how uncomfortable Rosabel’s journey is when the reader is told… 
 
Next in the extract, the writer conveys how disorientating the journey is through the use of_____  
Following on, the writer creates __________ through…  
Then the writer quickly establishes an eerie feeling in their depiction of_____  
The clever use of____ by (writer) is evident throughout / at the start / in the latter half…  
The writer choses to_____ through the use of ____  
  
(Writer) writes that ‘…’  The clever use of____ shows  
For example, in line X we’re told that ‘…’  This clearly establishes…  
Notably, in line X, (writer) states ’…’  (Writer) achieves_____  
For example,   The use of _____ here is intentional;   
 
Here, (writer)  is arguably trying to make the reader…  
The inclusion of ____is a clear attempt by (writer)  to…  
One could interpret this as an attempt by (writer) to…  
Such language is indicative of (Writer’s) clear efforts to…  
(Writer) is ensuring the reader … 
 
 
London in the 19th Century was… polluted and overpopulated due to the rise of industry. 
Oxford Circus would likely have been… very busy and bustling.  
In terms of social hierarchy, the flower-seller would have been… a member of the Victorian poor. 
 

 Students will know 
that to approach Q1 
they need to:  
-Read the specified 
lines. 
-Select four things 
that answer the 
question 
-Highlight the 
information needed to 
answer the question 
-Use the sentence 
stem: We learn that… 
 

  



 
Lesson/Learning 
Sequence  
 
 

Intended Knowledge: 
Students will know that… 

Tiered Vocabulary  Prior Knowledge: 
In order to know this 
students, need to 
already know that… 

Written link the wider 
curriculum  

Assessment  

Paper One: Lesson 
Five 

1. The effect of the verb ‘oozing’ is… that the reader feels repulsed by the word as they perhaps liken 
it to an infection or pustule.  

2. If somebody looks in bewilderment, it suggests that… the are unsure of what they or doing or 
perhaps even perplexed by what they are witnessing. 

3. The connotations of the colour black could be… death or grief. Black has Gothic connotations and 
it is a colour that, in western culture, we associate with funerals and mourning.  

4. * Teachers insert a sentence starter to address a previous error or misconception. 
5. * Teachers insert a sentence starter to address a previous error or misconception. 

 
Suddenly conscious of the cold and the extreme bleakness and eeriness of the spot and of the gathering dusk 
of the November afternoon, and not wanting my spirits to become so depressed that I might begin to be 
affected by all sorts of morbid fancies, I was about to leave, and walk briskly back to the house, where I 
intended to switch on a good many lights and even light a small fire if it were possible, before beginning my 
preliminary work on Mrs Drablow’s papers. But, as I turned away, I glanced once again round the burial ground 
and then I saw again the woman with the wasted face, who had been at Mrs Drablow’s funeral. She was at the 
far end of the plot, close to one of the few upright headstones, and she wore the same clothing and bonnet, 
but it seemed to have slipped back so that I could make out her face a little more clearly. 
 
How does the writer use language here to describe the atmosphere of the setting? 
 
The writer describes the atmosphere as unfriendly, oppressive and deathly. 
 
In the opening, the writer at once conveys the unfriendly atmosphere of the setting. This is clear as they 
begin by describing its ‘extreme bleakness and eeriness.’ This immediately communicates the uncomfortable 
nature of the setting. The word ‘bleakness’ encapsulates the feeling of unfriendliness as the reader would 
feel that the atmosphere was unwelcoming and without hope. The writer cleverly supports this by 
describing how they were conscious of the ‘eeriness’ of the setting which interestingly offers a suggestion of 
an otherworldly or unexplained presence. This undoubtedly creates a sense that the atmosphere is 
unfriendly. 
 
Next the writer introduces how gloomy the atmosphere is oppressive. The narrative voice shares concerns 
that they are worried their spirits might become ‘depressed’. This absolutely builds on the unfriendly 
atmosphere that the writer has established and conveys how oppressive that unfriendliness is. Cleverly the 
writer is selecting words which have connotations of despair. 
 
Finally, the writer compounds this feeling of oppression by suggesting the atmosphere is deathly. They share 
their concerns at being affected by ‘morbid fancies’. This absolutely highlights how the oppressive 
atmosphere is leading the character to fear their own interest in unpleasant things, especially death. The 
word ‘morbid’ suggests that the oppressive atmosphere is deathly; perhaps because it is haunted by death 
or possibly that it is capable of causing death. 
 
Students will know how to approach the question: 
Independent task: How does the writer use language here to describe the woman who had been at Mrs 
Drablow’s funeral?  

    



 
Lesson/Learning 
Sequence  
 
 

Intended Knowledge: 
Students will know that… 

Tiered Vocabulary  Prior Knowledge: 
In order to know this 
students, need to 
already know that… 

Written link the wider 
curriculum  

Assessment  

 
You could include the writer’s choice of:  
• words and phrases  
• language features and techniques  
• sentence forms.  
 
[8 marks] 
 
Students will attempt their own response to Q2 including, were appropriate, a triple thesis statement. 
 
For example:  
 
The writer describes the woman as ________, ___________ and ___________. 
 
Next in the extract, the writer conveys how eerie the garden is through the use of_____  
Following on, the writer creates __________ through…  
Then the writer quickly establishes an eerie feeling in their depiction of_____  
The clever use of____ by (writer) is evident throughout / at the start / in the latter half…  
The writer choses to_____ through the use of ____  
  
(Writer) writes that ‘…’  The clever use of____ shows  
For example, in line X we’re told that ‘…’  This clearly establishes…  
Notably, in line X, (writer) states ’…’  (Writer) achieves_____  
For example,   The use of _____ here is intentional;   
 
Here, (writer)  is arguably trying to make the reader…  
The inclusion of ____is a clear attempt by (writer)  to…  
One could interpret this as an attempt by (writer) to…  
Such language is indicative of (Writer’s) clear efforts to…  
(Writer) is ensuring the reader … 
 
Although written in 1983, The Woman in Black is a traditional gothic ghost story.  
This is clear from the setting because… there is mention of a graveyard and other typical Gothic devices. 
This is clear from the characters because… there is mention of a ghostly being. 
This is clear from the plot because… there is the inclusion of a character being haunted when they are trying 
to carry out their day to day duties.  
 



 
Lesson/Learning 
Sequence  
 
 

Intended Knowledge: 
Students will know that… 

Tiered Vocabulary  Prior Knowledge: 
In order to know this 
students, need to 
already know that… 

Written link the wider 
curriculum  

Assessment  

Paper One: Lesson 
Six 

Lesson Six 
Green Pen Reflection: The Woman in Black 
Do Now: Teacher creates questions that address misconceptions. 
1. 
2. 
3. 
4. 
5. 
 
Students will know that a language question: 
 

• Starts with a triple thesis statement  
• Makes a series of clear statements throughout which answer the question 
• Includes well-selected and appropriate quotations that are embedded 
• Highlights a particular technique or word type and discusses the effect 
• Considers why the writer has made specific language choices  
• Explores what impact the writer’s choices has on the reader 

 
In the greyness of the fading light, it had the sheen and pallor not of flesh so much as of bone itself. Earlier, 
when I had looked at her, although admittedly it had been scarcely more than a swift glance each time, I had 
not noticed any particular expression on her ravaged face, but then I had, after all, been entirely taken with 
the look of extreme illness. Now, however, as I stared at her, stared until my eyes ached in their sockets, 
stared in surprise and bewilderment at her presence, now I saw that her face did wear an expression. It was 
one of what I can only describe – and the words seem hopelessly inadequate to express what I saw – as a 
desperate, yearning malevolence; it was as though she were searching for something she wanted, needed – 
must have, more than life itself, and which had been taken from her. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

    



 
Lesson/Learning 
Sequence  
 
 

Intended Knowledge: 
Students will know that… 

Tiered Vocabulary  Prior Knowledge: 
In order to know this 
students, need to 
already know that… 

Written link the wider 
curriculum  

Assessment  

Paper One: Lesson 
Seven 

Students will learn the meaning of the following terms: 

 
Students will learn that: 

• Question three is always a question about structure. 
• When approaching structure, we need to think about it like a camera lens or film clip. 
• Using what (is happening) how (are we shown this) why (has the writer chosen to show this) is 

the way to script a response. 
 

    



 
Lesson/Learning 
Sequence  
 
 

Intended Knowledge: 
Students will know that… 

Tiered Vocabulary  Prior Knowledge: 
In order to know this 
students, need to 
already know that… 

Written link the wider 
curriculum  

Assessment  

  
 
Dickens purposefully chose to include three ghosts from three time periods, this is impactful because… the 
Victorians were fascinated with the supernatural and structurally this choice helps to sequence the novella. 
Dickens cleverly structured A Christmas Carol in Five Staves. As a result… the reader clearly goes on the 
journey of Scrooges redemption. 
There are characters that appear in the beginning of the novella and again at the end such as… Bob Cratchit, 
the charity collectors and Fred. 

Paper One: Lesson 
Eight 

You now need to think about the whole of the source.  
 
This text is from the beginning of a novel.  
How has the writer structured the text to interest you as a reader?  
 
You could write about:  
• what the writer focuses your attention on at the beginning of the source  
• how and why the writer changes this focus as the source develops  
• any other structural features that interest you.  
 
I Do 
What is the writer focussing our attention on? 
How are they doing this? 
Why might the writer have chosen to focus our attention on this specifically? 

 Students will know 
that: 
1.Exposition is… 
2.Analepsis is when… 
3.The effect of 
foreshadowing is… 
4.A cyclical or circular 
narrative is… 
5.If something is in 
chronological order 
then it is… 
 
Student will know that 
question three is 

  



 
Lesson/Learning 
Sequence  
 
 

Intended Knowledge: 
Students will know that… 

Tiered Vocabulary  Prior Knowledge: 
In order to know this 
students, need to 
already know that… 

Written link the wider 
curriculum  

Assessment  

always a structure 
question.  
They will know that 
they must approach it 
like they were looking 
through a camera 
lens. They will know 
that they should use 
the what, how, why 
structure. 

Paper One: Lesson 
Nine 

     

Paper One: Lesson 
Ten 

     

Paper One: Lesson 
Eleven 

     

Paper One: Lesson 
Twelve 

     

 

 


